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" ABSTRACT

.This paper definés censorship as the "removal of any
information considered secret" and argues that the ambivalence among
English Teachgrs concerning what should be taught leaves students. ’
unevenly educated and unable to see the relationship between courses

in the English classroom and the survival skills necessary for the

"real world" they are soon to encounter. Interdisciplinary teaching

is one positive response to the state of skills proficiency found in
secondary students’' toddy. Instructors must teach with sensitivity and
wisdom the nuances and subleties which go with the basic skills of .
reading, writing, listening, and speaking. (TS)
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\NQ ;EOUCSVIO: POSI'IO?« OR POLICY | y .. )
O A BASICb VIEW OF CENSQRSHIP .
M J/
aJ When I was asked to speak for Doublespeak at this NCTE convention, *
—
) I was delighted Boston ~- basics -- "Back to Basics in 1976" -~ sounded
wr

. Just for me . Even those of us English teachers who have replaced the con- -

. ventlonal English textbooks, workhooks and weekly themes with creative

\
dramatics, group dyndmics, and transformatlonal grammar, . should by now,

early April 1976 be well into a f1rm rrogram of baszc skills in the .
language qﬂ:tg. \That is, if we've been smart and have ass_umed the un-
likely position of having our noses to the grinds%ohq and our ears to the ‘

*

ground ;imultaneayily. And, as most of my colleggues, and all of my" -

Students say, "between you and I ... " (sic) that's not sasy. I planned to

set the background to tﬁ'i discussion of the tething about,Douplespéak

.

by first, talking abput the seqcondary student and the present state of his

.competency in the skillls o the language arts; second, to share with you
my views on sfandards for qualifications and certification of teachers of
- English; and’ finally,*

S

‘implemen%ation of interdisciplinary teachlng, for total cooperation among

0 ma P'an impassioned plea’ for the acceptance and

the dlsclpllnes in an alx-out ffort to help our students become canny
consumers, stralght thlners, and crltlcal readers and listeners of

marketplace, advertlslng, and polltlcal rhetorlc.

«

Then the program came, ‘and I dmscovered that I was billed with Mr.

Soules under the umbrella toplc. ."Censorsh}p and the Spirit of '76." ‘I
" tried to think how my outline could be made to fit the publicized topic.

I even talked eruditely of Procrustean beds -- but I was just sh071ng off

R -Then it dawned on me that the ‘topic of censo Shl is really ada table to
X
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‘1) 'a self-lmposed censorship, and 2) an inverse kfnd of censorship impose

.an entire secondary experience w%thout ever having to write an orlglnql

the three points ; hope'%o develop., If I choose (ﬁrdm the American

Heritage chtionary) to consider censorship, not prohibition, but the

"removal of any 1nformat10n COn51dered secret ...:" then I can talk about

. - » h!
by a group or groups. . Let me show you what I megn. {
’ \ ' -
By now we are all aware, as English teéachers, of the pitched battlé

being waged in the media against teachers generallx4 and our dlsclpllne
a2 ™ ,

particularly. Johnny can't read, wrlte, spell, punctuate, capitalize, -

construct a sentence, or think -- and we're éo blame, they say. When we

» ’

flnally made the cover of a natichal news maga21ne, Newsweek, it was not

v

4s nominees for Men and Women of “the" Year, as Time Magazine does, but

because "Johnny Can't Write" (3)—and they told the ready-to-believe public‘
. , . ) !
why. TYet abe they completely wrong? There is enough literatufe to sup-

port the indictment that high school students are receiving diplomas and .,

they can't read, and that these same high school students may go through.
L 4

composition or a solid piece of well—stinctured expository writing. Cer-

tainly, only a very few are ever askeé/to refine their apeech habits, or

. . \
even to speak audibly and intelligibly in a classroom: I was particularly .-

struck by two statements in theé Newsweek article. One spoke of the

n «+. students' inability to organize their thoughts clenrly;" the other

puts it that " ... even the brightest students are seriously deficient

when it comes to organiziﬁé their thoughts ... one causé is inadequate

.grounding in the basiCts of syntax, structure, and style.”

™~

And here is %ne place where I tHink self-imposed censorship has pre-
N

"vailed. On the oné hand, some of us have been so intimidated by #he,

"let—it—all;hangtout, do-your-own-thing" school that we hwve*‘ joyously

tossed out all the grammar and spelling books in favor of what is .

. i .
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euphemistically called "creative writing " clarity of diction and pre- ]

cision and grace .in the spoken word is Sacrificed in favor of the

"Student&/ Right to_His'Own Language"; and small~group reading conferences

are replaced by "class meetings"and "magic cjircles"” so we gan all get to

"know‘ourselves% and find out "who we are." This is the "tell-it-like-it-

is" school. Yet-Newsweek notes that, like it or not, "standard English is

in #act the language of Amerrcan law, politics, commerce, and the vast

bulk of 'American literature -- to deny children access to it is in #tself

a pernicious form of oppression." -That's one kind of censorship._ bnwthe,’ﬁk

.

other hand the traditional grammarians (the sentence diagrammers, the

verb conJugators, the twenty-words-a' weekers) look with scorn on the
structural linguists and transformational grammarians (the pro;onents of
language histroy, the spoken word comes first, and the branching, tree

" x‘diagrams). Each censors the other out of existence, narrow-mindedly re- |
fnsing to aeknowledge what.is best in/both. I once had an English pro~
fessor who remarked: "Show me a man with an open mind.and I'1l show you
a man with a hole in his head." ‘I fear we have more "hole-y" heads than,

AY . . ‘ ’ v
. open mindg ‘as wé impose censorship upon each other,

This ambiValence_toward what should he taught leaves us with students
renevenly educated; placing little‘value on any knowiedge.of the history,
and structure of their native tongue, and unable to see the relationship
between courses in the Lnglish classroom and the survival skills necessary
for the "real world" they are soon to encounter. We have all read the
articles in newspapers and magazines which te]ll us that colleges are
spending more and more time on remedial reading and writing courses: that

»

publishers have had to scale down the reading 1eVe1 of the textbooks be-

¥

cause the college freshmen can't read them, and that scores iﬁg&chiev&gent

("‘\ ‘.
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tests have’drapped alarmingly in the past few years. I don't know what

[
level you teach but I gor one, at the junior high level, am appa}led at

what my students in a fairly affluent suburban community‘are producing in

writteq and spoken material. I came acfoss a term the other day that

could apply to many students: "literate non-readers." They can read, .

but they don't know whet they're reading. Mow, hlthcugh among ourselves

in the prpfessicn we are convinced that the/teachers below us haven't
' ’ " N4 . R
taught anything, we close ranks (as do other professions) in self-

imposed censorship and shut our eyes and minds to the need for the self-

examination'which is lhng overdue. ‘_ i 4 -
/ , /
4
Ve come to my second p01nt' what should be the standards ¢f qual- |

ificatlo for the certification of would-be Engllsh teachers? Ahd here is-
wvhere th own cozy kind of censorship is allowed free'reigh. IWe suspect,
naé, it is written, that the currichlum Bor the g?hpara§don of Bnglish
teachérs by the teqchers' colleges needs a tho;o;gh revsmpihg. ’This is
a condition of long standing. Yet, again we close ranks in se{f-imposed
censorship, not making the waves necessary to cause chahge, This shme

= Ne%sweek article accuse us in this fashion: "English\ﬁeachers themselves
dont know how to write. NCTE in I survey found candidates for,hlgh .
school English teachlng can go through hlgh school, colleg ’ and advanced
. education degrees without taking a single course in Engllsh composltlon."
Newsweek * also cites another study in a mld-Southern state whlch horpd fied

&

school OfflClalS when it was discovered that "half the teachers applylng

" for English teaching jobs fail a basic test of. grammar, punctuation,.and

spelling.” T1°feel that no one should teach secondary English who does not

have the following: B .or better over-all academic record; the ability to

pdss maximum standard evaluations in oral and written language;'thorbugh *j

- Y.
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- .
grounding in the hlstory and structure of the language; at least one

course in teachlng readlng at the secondary level; ani a contlnudng love

N
affair with words and the English language. What is more usual to find

e

in secondary English departments is: 1) nor particular academic_achievement
¢, ’ 1

' required for certification; 2) although 'from grades 6-12, the Englsih =

teacher is presumed to cotch and improve ‘the spoken language, the training
] /4' ‘-1 o .
and competenoe the teachers themselves hbye in this area is minimal; and

3) few' if any, have Whd courses in readlng, yet are supposed “to be equlpped

- ’

, " to handle d1vers1f1ed groups of various abllltles rﬁnnlng a sgamut of

- _reading probleﬁ% ) B ﬁ' -

*

WhHich brings me tq a point in the teachlng ‘about Doublespeak where I-

must disagree Ylth one of ny, coauthors in the dew book Teachlng About
\.

Doublespeak (1). I éhlnk tsat the teachlng of what used to be\férmed

Al
N

S —

Prhetoric" is vital, Ugless studenis know the anatomy of propaganda, unies
' . \ﬁrey)

they are aware of the ways in Whﬁfh language ‘can be used and misused,

- . [

w1ll be sitting ducks for the demagogues and éﬁvertlslng bralnwpshers and |

. their decoys. We ave, of course, oné serious problem whiéh is difficult

f P e
3 .

to overcome. Somehow we regard it as sort of un-American, or undemocratic

R

to speak well énd smoothly. We feel moreée comfortable with awkward, clumsy‘
- . X— s

speech and accept a minimal, unmusical, fragmented vocabulary as fhe norm, .

A ‘book reviewer, in tdfking of‘? poet recently, made a statement which

haunts me. He said: "He has noueuof the Mmerfcan embarrassment about

. . \
Y , . .

. being well-eduqated veos especiell& in ihe Uhitéﬁ States where life is not

{itty and does not aim to be articulate," Too many ‘programs on national

)
television a.re cdreless of Engllsh pgonunclatlon and diction. _These

slipshod pronunciations are defended on the ground that they prov1de
’ N\
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naturalness and local color, that there is a kind of snobbishnés; about

presenting to the AAV (Average Ameridan Viewer) Jlear dictign;and_cornoct~
- /

.

grammar. I have been cr1t1c1zed for unduly stre331ng clarity of enunciation,

‘
-

but I defend myself mxself with SOmethlng I read in a pamphlet during one

‘of our wars, T%stared that "in rke area of natlonal defenge:“an uninfel-

ligible word or an indistinct command on the ‘battlefield may cost the need- |

PO .- ,
less sacrifice o( llves or pnt an entire nat19n in jeopardy." It further
warns: "They say in the Ravy-=y.. ‘cdmmn%ications cannot win asﬁar, but

they éure as hell‘éan lose it.'™™ 1If, it.is also true that our best‘%eaching
is by example“ thenﬂlt surely follows that,proflclency in oral language
should be a_ mahor réquirement fpr the certlfltatlon of an Engl;gh teacher,
As for ;he students, I personally would llke to 36e speech majors given
thelx own classrooms and equaI billing with music, art, 1ndustr1al arts, (
andi homemaking at the secqndary level. The rewards might be amazing.-

Which br}ngs me to my final péint about censorsnip imposed by a group
or grpnps. What I have to say*nn the subject ‘of {nferdisciplinary teaching
is noténew,‘put I confess l grow weary of the lip-service being given with
absohutely no solid action toward the fulfillment of this gng I suspéZt
it 1s partly because each of us, entrenched behind the separate walls of

our dlSClpllneS, mentally remove "any 1nformatlon that is secret" (to go

back to the 8efinition of censorship I am,u31ng).and v1gorously resist
' \

'“giving up any of our autonomx‘for the g%@ater good. And, ygu know, I blame

X -

us, the English tdﬁchers and the reading.people most of al.. Ve shpuld'be
lighiing the way -- they need us, ana they are seeing it hefore. we.do. As

an erample, I will cite from th program for the 7th New England Regional
Conference on the Social StudieQ held here in Boston and just closed yesterda

Aprll 3. There were at least flve - couqt them —-- fiv 39331ons devoted

to our field on topics which I was hard-pressed to fin, in our list of«

B N

*
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of offerings to our conference attendants. These sessions were: as

follows: . \ o ’ . .
‘ s,

1. Talking,is OQur Business —- investigate small-group discuSsion,

problem-solv1ng sklils, andxchlldren s books, partlcﬁlarly in the

¢
-

genre of fantasy, to present eonflict s1tuatlops.

v *, '

qi. Why Qur Students Can't‘Read and Wﬁat We Can Do About It = to%ac-

qualnt content—area teachers .on the secondary levet w1th\pract1ca1

‘

means 6f helping students read content—area subjects.

« Medieval Renaissance Culture{ A Hunanities Course in High School

Interdisciplinary approach ... integrating art, music, history,
A S . * A -

.and literature ....

- L]

. ..
8. COVE Program —- Multidisciplinary -- a multigisciplinary alternative

where the artificial barriers between social sciences, science, and
’
English are torn down and learning is centered in student content

* ' and skills., ‘ o . .

’ . . (34
.

5. Social Studies Teachers Don't Teach Reading: Wé Consume It —=

Practical strategies to increase comprehension in the reading

»

"assignment. Immediately useful ways to increase comprehension
- s L S .

and student performance. .- ‘

" P
¥ - s . PN N
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I'm jealous. I wish we'd thought of more of this kind 8f session. :

A major roadbldck to the achlevement of this Utopian goal of 1ntér-
'l
d1sc1p11nary teachlng is the fact that very few secondary ‘teachers jin a y

conte\ﬁaarea, and this includes Englgsh, have had, or are requltedhto have‘
afreadlng g¢ourse in ‘their college course of study. English teachers as a
group have no greater competency for teaohlng reading than any other group
of teachers. :Ail_teachers within the content of tneir‘teaching area, must

[ ”~ 'Y v .
develpp the ability to contribuﬂf to effective reading, but it would be
- E 4 ‘
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relatively difficult to find.d teacher-training Snstitution inz}uding in

its .curriculum a course in Isecondary reading procedures‘as part of the
\ . < . \ LYY
» program for math, science, and social studies majors tq give the would-be
' - * '
teachers in all content areas the knqw-how to deal with word recognition,

»

_critical perception, or reading to discover relationships. I feel deeply

that 1nterd1sc1p11nary teachlngvls one pos1t1ve response to the state of

skills pfoflclency (or lack of 1t),we find in senondary students today.’

P / " .o~y - 4 p
I think it'is pretty much a questlon of survival in this graceless, 1n-.

.
- P ..-' . * . .

articulate age. 0 . . /e
. e ‘ ' "

LI

The creators of the NCTE Committee on fublic Doublespéak did so out of,
1nd1gnant protest that we, the people, were belng mxs-governed and mis-

gulded by the mlsuse o?—words. One scholar tel}s uss "The vehicle’ Lf all

- 3 _-A

speaking and wrlt;ng as of all thlnklng, is language.' pamage that wvehijicle

ind you damage the most important means by whlch progress, whether spirffual

or moral or intellectual, moves to its ends. To degrade language is to -
) . : * 4 . . . . 5

. degrade civilization. As language grows more meapre and inept so will

.

c1v1llzad ion become like a crippled and bewiIdered animal.! (2) I see

that .bewildered look more and more 1n the eyes and faces of. our educated .o
non-literates. If we hope to have any defense dgalnst the floodtldé of -
{
- prépaganda. ahd mind man;pulatlon 1t can only be if we turn our- bdﬁks on”’

@+

3
the kind of cengorship_ Th which I think we've 1ndplged that whlch is .

self—lmposed, and that of a group or groups. If we don't teach with

2 L

sens1t1v1ty and wisdom the nuances and s*ﬁtletles which go with the basic

- L

skills of reﬁding, writing, listening,'and speaking, it will do us no good .
at all to talk about Doublespeak angd its ills, because we will be teaching

\

English as a second language. - .

. * ' -




.

Kl).Diqterich,‘D;niel, editO{, Teaching About: Doublespeak. Urbana,

4

- . -

.I1linoiss 'National Council of Teachers of English, 1976.

‘

(2) Partridge,-Eric, «Degraded ‘Language,” The New ¥urk Times Book

. Review (September 18, 196 ), PP. 1-34°

" (3) Sheils, Merrill, "Why Johnny Can't Write,"
1975), pp. 58-65.

Newsweek (December 8,.
Ly ')

s




